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Abstract
The purpose of this research was to improve students’ participation in writing
descriptive text by using Think-Pair-Share technique to class VII of Madrasah
Tsanawiyah Raudhatul Ulum 1 Meranti. The research method used was a classroom
action research which consisted of two cycles. Each cycle consisted of planning,
acting, observing and reflecting. The subject of this research was the seventh grade
students of Madrasah Tsanawiyah Raudhatul Ulum 1 Meranti which consisted of 30
students. In collecting the data, the researcher used observation checklist and field
note. The result of the research showed that most of the students could reach the
standard criteria of students’ participation in writing skill which the mean score was
79%. It was qualified as good to excellent. Based on the result, it can be concluded
that using Think-Pair-Share technique improves students’ participation in writing
descriptive text.
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INTRODUCTION
Writing is one of the important skills
for foreign language learners in learning
English. It is important because writing is a
crucial skill for academic or occupational
success. Writing is a complex skill where
the learners have to master many aspects of
writing in order to have good
writing.Writing is really important to be
taught at school and must be given a great
attention by the teacher because students
should write their ideas correctly that the
ideas which are written can be easily
received by the reader.
A class is considered working well
when the students participate in the teaching
and learning process. Brenner (1994)
describes participation as the students being
present in the learning situation. It means
that students are meaningfully engaged in
the learning task at hand and working
through it in their own way. If students have
a good motivation or interested in learning
activity, students’ achievement in learning
will improve because students’ interested
will affect students’ achievement.
From the observation done by the
researcher when the teacher was teaching in
the class on 28th April 2018 and also from
the discussion between the researcher and
the teacher of the seventh grade students of
MTs Raudhatul Ulum 1 Meranti, the
researcher found that students did not
participate actively in the classroom. It could
be seen when the teacher taught the lesson.
From 30 students, there were 17 students
who did not paid attention to the teacher’s
explanation, and instead they were talking
with their friend next to them. There were
only 10 students who shared their writing
task to the other students. Meanwhile, the
rest of them just kept silent, leaned up their
head with their hands, didn’t want to share
their work. When the teacher asked students
to make comments of the friends writing,
there were only 8 students who gave
response or made comments. They seemed
confuse and seemed shy to give their
2response. When the teacher asked them to
do the writing task on their own, most of
them were confused what to write. Some of
them said they did not know the English
words that should be used in describing
someone. As the result, they just copied the
example on the whiteboard and copied the
friend’s work. Most of the students’ writing
had problems with the grammar such as
using incorrect am/is/are/, has/have and s/es.
To overcome the problems, the teacher
should be able to find a suitable teaching
technique and be able to design the materials
as creative as possible in order to improve
students’ participation in writing descriptive
text. One of the ways to overcome the
problems above is by using Think-Pair-
Share (TPS) technique. Think-Pair-Share is
a technique first developed by Professor
Frank Lyman at the University of Maryland
in 1981. According to Raba (2017), Think-
Pair-Share is a three step technique where
students are given limited time to think
about a given question or problem, organize
answers to the given question and then they
work in pairs to discuss the answers. So that
the students will feel more comfortable
because they have enough time to think and
explore their ideas before they start to write
it in written form. It also makes students
easier to write because they have partner to
discuss their ideas and also share their ideas.
They can help each other if they have any
difficulties in writing descriptive text.
There have been many studies focus on
writing skill especially using Think-Pair-
Share technique. For example a study
conducted by Anggraini (2017) which found
that TPS make students became more active
and participate in learning process. Students
gave more attention when the teacher
explained the material. Another research
was also conducted by Sitti (2014) who did
a research on junior high school students;
she found that Think-Pair-Share could
improve the seventh grade students’ writing
ability at Junior High School of
Muhammadiyah 1 Jember by pairing
students, and drilling simple present tense to
develop their grammar mastery among
friends or in groups. The research showed
that Think-Pair-Share technique improved
students’ participation in writing descriptive
text.
Based on the discussion above, the
researcher conducted a classroom action
research by using Think-Pair-Share
technique to improve students’ participation
in writing descriptive text at the seventh
grade students of Madrasah Tsanawiyah
Raudhatul Ulum 1 Meranti.
Based on the research background
above, the general research problem of this
research is “How does Think-Pair-Share
technique improve students’ participation in
writing descriptive text?”, while the specific
research problems are: (1) how does Think-
Pair-Share technique improve students’
participation in paying attention to the
lesson?; (2) how does Think-Pair-Share
technique improve students’ participation in
sharing opinions?; and (3) how does Think-
Pair-Share (TPS) technique improve
students’ participation in making
comments?.
The general purpose of this research is
to improve students’ participation in writing
descriptive text by using TPS technique.
Whereas the specific research purposes are:
(1) to improve students’ participation in
paying attention to the lesson; (2) to improve
students’ participation in sharing opinions;
and (3) to improve students’ participation in
making comments.
Writing skill as said by Brown (2000) is
a written product which is completed after
the process of thinking, planning, drafting,
and revising and also needs efforts and
specialized skills of generating ideas,
organizing them coherently, use of discourse
markers and the rhetorical conventions,
putting all of them into one, revising the
content for a clearer meaning, and editing
for accurate grammar into a final product”.
It means that to get the final product, the
writers have to complete the process of
writing such as thinking, planning, drafting
and also revising.
Writing is one of the important skills
for foreign language learners in learning
3English. It is important because writing is a
crucial skill for academic or occupational
success. Writing is one of the important
skills after speaking, listening and reading,
(Pulverness, Spratt and William, 2005).
Writing is a form of communication where
people can express their ideas and feeling
and experiences freely. In order to have
good product of writing, people should have
good process. It is supported by Brown
(2001) who assumes that good product is
depended on the process. How well
student’s final product measured up against
a list of criteria that included content,
organization, vocabulary use, grammatical
use, and mechanical consideration such as
spelling and punctuation. The good process
should be supported by students’
participation in writing classroom.
Students’ participation is the students’
action in the class during the teaching and
learning process. Wenger (1998, p.1) states
that “Participation is both personal and
social behavior which involves our whole
person, including our bodies, minds,
emotions, and social relations”. So, all of the
students’ works includes their minds and
bodies are considered as classroom
participation. Students’ participation in the
classroom is very important. Tyler (2008)
assumes that participation is the key of
lively class, where participation becomes the
major activities in the class. It means that
students’ participation is the most important
thing so that the class will alive and
enjoyable.
According to Lee (2005), making
comments and joining in discussions by
sharing their opinions, thoughts and ideas
are also considered as students’ participation
in the classroom. Meanwhile, Zolten and
Long (2006) says that paying attention,
being on task, responding to questions,
seeking help and making good use off class
time also considered as classroom
participation. From those theories of
participations, the researcher took five
aspects which used in assessing students’
participation in writing descriptive text.
They were paying attention, joining in
discussion, doing the task, sharing opinion
and making comments. Those five aspects of
participations used to assess the students’
feedback towards the teaching and learning
process by using TPS technique. So,
students who did not participate in those
ways were considered to be passive in the
classroom. In order to make students not be
passive, the teacher should be able to find a
suitable teaching technique that will improve
students’ participation. One of the suitable
technique is Think-Pair-Share.
Think-Pair-Share is one of the
cooperative learning techniques developed
by Professor Frank Lyman at the University
of Maryland in 1981. According to Lyman
(in Douglas & Nancy 2007, p.30), there are
three stages of student action: (1) think. The
teacher engages students’ thinking with a
question in a given time; (2) pair. Using
designated partners, students pair up to
discuss and compare their respective
response; and (3) share. After students talk
in pairs for a few moments, the teacher asks
pairs to share their thinking with the rest of
the class.
Think-Pair-Share as a collaborative
learning has many advantages in teaching
learning process. Here are the advantages
according to Johnson and Johnson (1999):
(1) thinking time provision which allows
students to develop their answer; (2) making
students actively involved; (3) resolving
students’ misunderstanding; (4) easy to be
implemented on spur of moment; and (5) as
a cooperative learning strategy.
RESEARCH METHODOLOGY
The method of this research was a
classroom action research. Elizabeth in
Burns (2010, p.5) states “action research is a
research carried out in the classroom by the
teacher of the course, mainly with the
purpose of solving problem or improving the
teaching or learning process”. So, this
method was applied to solve the problems
that occur in the classroom and more
concerned with the improvements. In
addition, according to Burns (2010, p.7),
“action research typically involves four
4broad phases in a cycle of research. The first
cycle may become a continuing spiral of
cycles which recur until the action
researcher has achieved a satisfactory
outcome and feels it is time to stop”. So, if
the first cycle does not achieve the standards
criteria of improvements, the researcher will
conduct the next cycle until she get a
satisfactory outcome.
In conducting this research, the
researcher used the four steps within two
cycles. Those are: (1) planning.In this step,
the researcher and the teacher planned to
prepare everything related to the action
research to be implemented. The researcher
made a lesson plan about a certain topic,
materials, media, instruments, time and
schedule for observation and the topic of the
material is based on the syllabus; (2)
acting.In this stage, the researcher’s role as
the collaboratorand the official teacher
taught the students. The teacher
implemented TPS while teaching in the
classroom.
Firstly, the teacher showed a picture
related to the material aimed to build their
knowledge. Then, the teacher asked
questions related to the picture. The students
answered the questions. Firstly the teacher
explained about Think-Pair-Share and what
they should do based on the technique. The
teacher gave each student handout consist of
task 1, 2, and 3. There were only two
students who had the same handout. After
the students got the handouts, the teacher
asked them to read the writing task and then
asked them to think about the answer within
three minutes. After finished, students asked
to find their pair based on the picture on the
handout they got. Two persons in a pair had
the same picture. When all students got the
pair, the teacher asked them to discuss and
get the final answer of the writing task.
There were 15 pairs, pair A to O. After
discussing, the teacher called each pair to
come forward and share the result of their
writing task. The other students are allowed
to give comments if there were wrong
answer; (3) observing. In this stage, the
researcher observed what happened during
the activity, how the technique worked, how
the students and the teacher behaved, and
whether or not the technique could solve the
problem. All of the results written down in
observation checklist and field notes; and (4)
reflecting. In this last stage, the researcher
analyzed the data from acting and observing
stage. Together with the teacher, the
researcher analyzed the strength and the
weakness of this technique. If the result of
this analysis was not satisfaction, the other
cycle would be conducted by giving some
improvisation.
The subject of this research was the
seventh grade students of Madrasah
Tsanawiyah Raudhatul Ulum 1 Meranti in
academic year 2017/2018. The numbers of
students were 30 students.
The data collection technique that was
applied in this research was observation and
measurement technique. It was applied in
order to see the students’ participation.
There were two tools that were used in
this research. The tools of data collection
techniques were: (1) observation checklist
used to observe the students during the
observation;and (2) field note used to record
anything happen in the classroom such as
the students’ behaviors, the situation in the
classroom, and students’ reactions during
the implementation of the technique. It was
used to give additional information which
could not be gathered from observation
checklist table.
After collecting the data, the researcher
needed to analyze the data. The data was
analyzed in qualitative form which was
taken from observation checklist and field
notes.  The student’s mean score of
participation was counted using this
formula:
∑x
M = X 100-------------- (1)
Notes:
M = the percentage of students’ participation
∑x = the number of students who do the
activity
N = the total of students in the classroom.
5The result of the students’ mean score classified based on the following criteria:
Table 1.The Criteria of Students’ Mean Score
Range ScoreQualification
76-100                                             Good to excellent
51-75                                              Average to good
26-50                                              Poor to Average
1-25 Poor
Modified from Heaton (1988, p.146)
RESEARCH FINDINGS AND
DISCUSSION
Findings
The purpose of this research was to
improve students’ participation in writing
descriptive text using Think-Pair-Share
technique at the seventh grade students of
MTs Raudhatul Ulum 1 Meranti with the
total number students was 30 students.
Based on the analysis of the observation
of students’ participation in writing
descriptive text, the use of Think-Pair-Share
technique could improve students’
participation in writing descriptive text.
Through every cycle, five aspects of
students’ participations were significantly
improved.The students’ improvement in the
first cycle can be seen clearly in table 1.
Table 2.Assessment Result
No Participation
Students
PercentageTotal Participation
1 Students pay attention to the
teacher’s explanation
30 18 60%
2 Students join in discussion 30 16 53%
3 Students do the task
cooperatively
30 15 50%
4 Students share the writing
task
30 16 53%
5 Students make comments 30 13 43%
Mean Score 51%
Based on the table above from 30
students, it was found that not all students
paid attention to the teacher’s explanation
during the class. There were only 18 students
who paid attention while the rest were
talking with their friends. When they were
confused about the material they did not ask
the teacher. When they were asked to discuss
the writing tasks in pair, they did not do it
well. Only few of them were enthusiast and
active during the discussion. Only 16
students did the task with their partner next
to them Also, when they were asked to share
the final result of the writing task in pair,
some students in pair just kept silent and did
not help the pair to share the writing task.
And few of them made comments of their
friends’ writing task.
After collecting the students’
percentage of participation in writing class,
the result of the students’ mean score was
unsatisfactory. From the score above, we can
see that the mean score of the students’
participation is 51%. The students’
participation in writing class is categories as
average to good. It showed that the students’
participation in writing had not passed the
minimum criteria of the students’
participation that was ≥76%.
6Dealing with the problems found in the
first cycle, the researcher and the teacher
decided to do another cycle with some
improvements. Hence, some improvements
to be used in the second cycle are described
below: (1) the teacher had to make sure that
all students pay attention to her explanation
and make them understand about the
procedure of Think Pair Share and the
material well. Therefore, the teacher had to
control the class by walking around
especially the students who sat in back;(2)
the researcher needs to revise the material
with another theme that will more attract
students’ attention; and(3) the teacher should
decide the pair based on the students’ level
in order to make them do the discussion well
and take turn to share the writing text.
After conducting the second cycleusing
the TPS technique, students showed better
improvement especially in those five aspects
of students’ participation in writing
descriptive text. It can be seen clearly in the
table below:
Table 3. Assessment Result
No Participation
Students
PercentageTotal Participation
1 Students pay attention to the
teacher’s explanation
30 25 80%
2 Students join in discussion 30 23 76%
3 Students do the task
cooperatively
30 24 80%
4 Students share the writing
task
30 24 80%
5 Students make comments 30 23 76%
Mean Score 79%
Based on the table and from the
observation done by the researcher, both the
teacher and the students made some
progresses than the previous meeting (cycle
1). The teacher could control the class well
and most of the students paid attention when
the teacher was explaining the material. The
students knew exactly what should they do
in each step. When the teacher asked about
the materials, some students raised their
hands and answered the questions.
In pair stage, the students seemed work
cooperatively. The students who had higher
level ofachievement looked help their friend
who had lower achievement. So, they
discussed enthusiastically even though there
were few students who did not discussed the
writing task with their pairs.In share stage,
some pairs shared the result of the writing
task in turn. So, the two persons in the pairs
had their own part to share the result of the
writing task in front of the class. And also,
the students who made comments on their
friends’ result of writing task were many
more than in the first cycle.
After the teacher and the collaborator
got the students’ mean score of students’
participation, they reflected what happened
in the second cycle based on the observation
checklist and field notes. They concluded
that this cycle was better than the previous
cycle. All the expectation of the teaching and
learning process was improved. The
successful of the second cycle convinced the
teacher and the researcher to stop the cycle.
In conclusion, the students were more
participated in writing descriptive text by
using Think Pair Share technique.
Discussion
Based on the result of research finding,
this technique improved students’
participation in writing descriptive text. Ann
& Thomas (2018) state that this strategy
7helps students become active participants in
learning and can include writing as a way of
organizing thought generated from
discussion. Meanwhile Ginting and
Syahputra (2012) found that students gave
their good attitudes and responses during
teaching and learning process by applying
this teachnique.
This research was conducted in two
cycles with one general purpose that was to
improve students’ participation in writing
descriptive text. Each cycle of this research
consisted of planning, acting, observing and
reflecting. In doing this research the teacher
taught the students and the researcher acted
as the collaborator. While doing the teaching
and learning process, the collaborator
collected the data to see the students’
participation in writing descriptive text. The
data were in the form of observation
checklist and field notes. From the research
finding, it can be seen that the students’
participation in writing descriptive text
improved from the first cycle to the second
cycle.
There were some improvements on
students’ participation in writing especially
in giving attention, joining in discussion,
doing the task,sharing the task and making
comments. It was also supported by the
teacher. The teacher had led, motivated, and
facilitated, and also guided the students
during the teaching and learning process.
The role of the teacher is important in
helping the students’ learning.
After two action stages, both the teacher
and the collaborator worked together and
compare the students’ participation’s mean
score between the first cycle and the second
cycle. The research findings showed that the
students’ participations’ means score in the
first cycle was 51%. Based on the criteria of
students’ mean score it was qualified as
average to good, while in the second cycle
the students’ participation’s mean score was
79%. It was qualified as good to excellent
where it had been achieved the minimum
criteria of the students’ mean score of
students’ participation. It means that the
students’ participation in writing descriptive
text has improved. So that, the teacher and
the collaborator convinced to stop the cycle.
CONCLUSION AND SUGGESTIONS
Conclusion
Based on the result of the research to
the seventh grade of MTs Raudhatul Ulum 1
Meranti, the researcher makes some
conclusions. By doing this research, in the
first cycle not all the students gave their
participation. The students’ mean score of
participation did not achieve the minimum
criteria of participation that was 51% which
is qualified as average to good. This result
convinced the researcher and the teacher to
conduct the next cycle where the researcher
made some improvements towards the
teaching and learning with the same
technique that was Think-Pair-Share. In the
second cycle, the teacher implement the
lesson plan that had been modified and used
new strategy in order to achieve the learning
goals of this research and get better result
than the first cycle. The students in the
second cycle showed better improvements in
participation towards the teaching learning
process. Most of the students participate in
those five aspects of participation. The mean
score of students’ participation was 79%
which is qualified as good to excellent. So,
the teacher and the researcher convinced to
stop the cycle.
Suggestions
Based on the conclusion above, the
writer would like to give some suggestions
as follows: (1) it is suggested to the teacher
to apply Think-Pair-Share technique in
improving students’ participation in writing
descriptive text because they did it in pair
first before they started share it to the whole
class, so that the students felt comfortable
and they gave their participation; (2) it is
suggested to the teacher to monitor the
students while they discuss the writing task
in pair in order to attract students’ attention
and make sure that all of the students do the
discussion and each person of the pairs does
their role; (3) it is suggested to the teacher to
use theme of the material that will more
attract students’ attention because the theme
8or pictures that familiar to their life will
motivate students to learn; and(4) it is
suggested to the teacher to divide the
students based on their level of achievement
because the students did the discussion well
when there is a student with higher level in a
group or a pair.
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